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Introduction

It is important to recognise that for many children, going back to school will be a welcome return and 
they will have a mix of emotions from excitement to anxiety.  Even though it will be a welcome return it 
is likely many will still be anxious.  It will take time for children to re-establish and re-learn routines and 
expectations in schools. It will be important to respond to what children have learnt, not what we expect 
them to have learnt, and what they may have forgotten

Our Journey through the pandemic Covid-19:
“Some boats are safe in harbour; others are drifting out to sea and others have 
been battered by the storm. 

Each boat in our ocean will have had a different experience of the storm.

With help and support we can ensure each boat has a strong anchor and can 
unfurl their sails to navigate ahead into calmer seas and sunnier days”.

Start with yourself:
Keep yourself well-regulated 
by making sure you make time 
for self-care; connections with 
your ‘anchors’ (family, friends, 
colleagues – make time for 
relationships), leisure/relaxation 
activities, and exercise are all 
important to keep your boat strong 
and sails open so you can keep 
moving forwards and help support 
the children. 

Resilience: Being resilient involves tapping into your resources, such 
as personal strengths and the support of others. Resilience should be seen 
as a dynamic process that involves interactions between individuals and their 
environment and not as something that represents a personal characteristic. 
[Luthar & Cicchetti (2000)].  Resilience is learnable and teachable. As we learn 
we increase the range of strategies available to us during hard times.  One 
way to promote resilience in schools is to use the Resiliency Framework see: 
boingboing.org.uk/interactive-resilience-framework
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Lever 1: Relationships – we can’t expect our students to return joyfully, and many of the 
relationships that were thriving, may need to be invested in and restored. We need to plan for this to 
happen, not assume that it will. Reach out to greet them, use the relationships we build to cushion the 
discomfort of returning.

Considerations Top Tips

Resilience 
•  We know that resilience research frequently 

cites teachers as trusted significant adults and 
positive role models for children and young 
people. 

•  Many will be excited to be back with their 
friends and to be back in a structured social 
environment. 

•  Children and young people will have found 
different ways of relating and maintaining 
relationships.  They will have developed ways of 
being in small, close family relationships.

•  They will need to re-learn to trust the adults in 
the school and to be part of a social group. 

•  Children will need to continue to feel safe 
whilst connecting and renewing friendships and 
relationships within school.

•  If they feel anxious and unsafe, they will 
find it difficult to form trusting relationships, 
participate in social activities and to learn.   

Some groups to be especially aware  
of are: 
⁕  Students who have experienced significant loss 

or bereavement. 
⁕  Students who have been shielding during the 

pandemic as a result of underlying health 
conditions, and siblings of those who have been 
shielding, whose experience of lockdown will 
have been even more restricted.  

⁕  Students with existing social, emotional 
and mental health needs (some might have 
EHCPs that identify this as an area of special 
educational need that requires intensive 
support). 

⁕  Students with other known special educational 
needs or disabilities. 

�⁕  Students who are Looked After, Children in Need 
or subject to a Child Protection Plan. 

⁕  Students who came under Refugee and/or 
Asylum Seeker status who may have previous 
experiences of trauma. 

Develop a Sense of Safety which builds 
trusting relationships 
•  Co-construct Ground rules focusing on how we can 

keep ourselves and each other as safe as possible 
use circle time as the process rather than passing 
an object use a gesture such as thumbs up. 

•  Any changes to previous routines and rules should 
be explained, be transparent in your decision making 
explain using language which shows you care e.g. 
“We have put these rules in place because we care 
about you, your families and ourselves and we want 
to keep us all safe.”  

•  Displays should be visual and simple and reflect the 
situation 

•  Allow for flexibility as things change agree with the 
children what needs to change 

•  Provide structure use visible structures such as 
timetables

•  Be predictable in your language and behaviours
•  Be open about your emotions and voice that we 

are all experiencing a range of emotions adults and 
children alike and this is normal.  

•  Tune into their feelings and acknowledge 
behaviours are driven by thoughts and feelings; 
wondering aloud is a good way to show this “I 
notice you are finding it hard to focus on the activity 
and making noises; I am thinking that you may 
be unsure/nervous about what to do?” “It’s OK to 
feel scared about being at school, it’s not OK to hit 
staff.”

•  Make displays clear about expectations to provide 
safety 

•  Acknowledge that things will be different and share 
how this feels

•  Have a check-in at the beginning of all lessons for 
everyone including the adults or use a Wellbeing 
rating scale

•  Ensure pastoral support is available throughout the 
day and is not by timetable/appointment only

Levers
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•  School provides a community of care for 
children and young people and it is through the 
relationships that they have with friends and 
teachers that they can begin to recover from and 
make sense of the events.

•  Children and young people need to have a sense 
of belonging and that they have a social network 
who can support them when they need it.

•  Children and young people will have developed a 
sense of belonging to their family and for many 
this will have strengthened and supported them 
to cope.  

•  The sense of belonging to the school 
community will have been limited to the virtual 
interactions they will have had with staff at 
school and peers predominantly 1:1 or 1:2.

•  The change will raise anxieties and uncertainty 
you will need to think about how you can 
support them to belong to both home and 
school and think about what you do to support 
children when the return to school after the 
summer holidays. 

Developing Social connectedness
•  Hold a welcome back lesson/assembly, if possible, 

co -delivered to re-establish the school community 
•  If you celebrate birthdays in your class remember 

to wish the children and young people, whose 
birthdays have passed a happy birthday personally

•  Tell children what you have done to get by and talk 
about your experiences 

•  Ask children and young people to share stories 
about ways in which their community helped each 
other

•  Think about how different communities came 
together through this time #Viralkindness, Covid-19 
Mutual Aid UK, Clap for Carers

•  Praise the children who have completed home 
learning individually and privately 

•  Sharing stories about what they did, what it felt like 
brings people together what has happened for the 
better impact on the climate, opportunities to pursue 
a new interest, appreciation of loved ones. 

•  Make use of structured social activities as a class 
such as circle time, passing smile, passing a thumbs 
up  

•  Make sure key adults are ‘available’ to support 
children if and when needed.

•  Ensure that key members of staff such as SENCo 
and DSL/s have additional time to attend to any 
matters that have arisen.

•  Use group work, specifically targeting area of need, 
such as specific work around emotions, emotional 
regulation, and grief.

•  Examples of support: ELSA, Zones of Regulation, 
FRIENDS, Lego Therapy, Buddy systems

•  Cook & Talk activities Groups of 8 children with 2 
adults come together to make a fruit salad. The 
table leader gives step by step cooking instructions 
and at each step the leader reads out a scripted 
question for the pairs or groups to discuss. For 
example, ‘It’s important to try to find times to relax 
and have fun even when scary or sad things have 
happened. Talk about a time when you were able to 
relax and have fun.  See appendix 1 for activity sheet
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Lever 2: Community – we must recognise that curriculum will have been based in the community 
for a long period of time. We need to listen to what has happened in this time, understand the needs of 
our community and engage them in the transitioning of learning back into school.

Considerations Top Tips

Re-establishing expectations 
We are aware that different people will have had 
very different experiences during the lockdown. 
Some will have been in school throughout, though 
for them school will have been a very different 
place. The majority of children will have been at 
home and each of them will have had their own 
experience. It will take time to re-establish and 
re-learn the expectations of school behaviour and 
learning. We know that much of learning is based 
on practice and we will all be out of practice with 
this.

•  We will need to listen to families and children to 
see what experiences they have had.  This will be 
both positive and negative. Experiences for pupils to 
share, reflect on and revisit ways of working should 
be provided. Discuss successes (personally and 
academically) and encourage exploration of issues, 
events and problems encountered from different 
perspectives.

•  Re-establishing routines will be challenging with 
different classes of the school coming back at 
different times.  This is further complicated by 
parents who may choose not to their children back 
immediately.  Keep routines and expectations 
straightforward and communicate these with all 
stakeholders.

•  We need to be mindful the children are not returning 
to ‘normal’ school life.   It is a changing situation 
and there needs to be an awareness that some will 
struggle with this. Align home learning with school 
learning to secure continuity and inclusivity may 
help to allay anxiety and loss of confidence. Set 
challenges (including self-directed learning) which 
allow children to explore real issues to build on their 
personal experiences. Encourage activities through 
which children can build on and communicate what 
they have learnt.

Special needs 
The impact of all these issues will be even greater 
for those with special needs. Their learning will 
have been impacted as will issues of being or 
not being in school, managing change, routines 
and anxieties. There will be particular issues with 
managing transitions into school and where there 
is a change of setting.

•  Make contact to prepare pupils for what will be 
happening when they return to school and for any 
changes that there will be

•  Photographs of what classrooms and other areas of 
the school will now look like may be useful for some 
pupils to have before returning

•  Meet and greet may be useful for some pupils 
• Use social stories
• Provide access to a key worker
• Use person-centred tools such as one-page profiles
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Lever 3: Transparent Curriculum – all of our students will feel like they have lost time in 
learning and we must show them how we are addressing these gaps, consulting and co-constructing 
with our students to heal this sense of loss.

Considerations Top Tips

Inclusion
Creating a resilient and well-being focused 
classroom
For many schools there is divisions between 
access to learning during the lock down for 
different children. 
Successful accessing of learning from home 
depends on many factors. As children become 
older, they may become more independent in their 
learning. But for the majority of children, learning 
will depend on the role of parent as ‘teacher’. 
This depends on parental skills, interest and 
commitment. It is further impacted by the parents’ 
work commitments, educational and language 
levels. Further there are issues of space to learn, 
as well as access to physical and online resources. 

•  There may be a temptation to focus on gaps that 
there are in the core subjects.  However, this would 
miss the point of the new Ofsted framework and 
ensure work focuses on a broad and balanced 
curriculum.

•  There will need to be some caution in making 
the curriculum too narrow. Focus on skills 
such as critical thinking, problem solving and 
communication.

•  The time away from school will no doubt have 
caused difficulties for some, but, for many children, 
this time will have had positive benefits; for 
example, building positive relationships, different 
ways of learning and sharing this, joint learning 
with parents and siblings, learning wider skills (e.g. 
physical activities; music; cookery; horticulture; arts 
and crafts; engineering and woodwork).

•  Need to ensure school doesn’t become a 
pressurised environment where children are 
expected to catch up immediately.  This will be 
unproductive. Many children (even pre-Covid) will 
be frustrated by bells and need time to absorb 
themselves in tasks and challenges.

Difference between those who have been 
on site and those who have not
There will be significant differences for children 
who have and have not been on the school 
site during the lock down. It would be wrong to 
assume that those who have been in school are 
OK. We need to remember that these are our most 
vulnerable families. 
The children will have had very different messages 
and experiences, but not necessarily academically 
different.

•  Children will feel they have lost time in their learning 
and this may affect their confidence.  They may 
need reassurance and opportunities to revisit home 
learning projects to celebrate what they have learnt.

•  It will be important to find out sensitively what the 
child’s experiences have been and support them.

•  A child who hasn’t engaged in their learning may 
also regressed from the point they left the school.  

•  This may also require careful handling particularly 
with assessment tasks. Important to be honest 
with children whilst not adding to their anxiety. 
Provide opportunities for them to build on their 
home learning research, including practical tasks 
using a range of media, to encouraging creativity, 
independence, collaboration.
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Lever 4: Metacognition – in different environments, students will have been learning in different 
ways. It is vital that we make the skills for learning in a school environment explicit to our students to 
reskill�and�rebuild�their�confidence�as�learners.

Considerations Top Tips

Differences in learning
Across schools there will be a huge range in what 
learning children have engaged in while not in 
school. There will be children who have spent 
every day, including the holidays, engaged in 
formal learning activities and completed every 
piece of work set by the school. Equally, there will 
be children who have not engaged in any focused 
learning activity for the entire time they were not 
in school. Most children will come somewhere in 
between. We will need to respond to what children 
have learnt, not what we expected them to have 
learnt. We will need to understand what children 
have learnt and what they have forgotten. 
Even more, those who have been a carer for a 
sick relative or dealt with grief for someone they 
couldn’t see. This learning and possible trauma is 
not on the curriculum but will be key to who our 
children are. 

•   Focus on ‘enterprise’ in the truest sense of the word. 
During their time at home, children have turned 
their homes into schools; bakeries; restaurants 
and film/television studios, music studios, writers’ 
workshops, science laboratories. There have 
been quizzes, tournaments, debates, contests 
and news bulletins. Stories have been told, games 
have been played and TV programmes have been 
deconstructed. Endeavour to replicate these skills in 
the classroom to enable children to recognise what 
- and how - they have learnt best at home through 
seeking out new challenges, persevering, organising 
time and resources, risk taking and problem solving. 

•  Introduce projects which involve teamwork. 
Encourage children to collaborate, negotiate and 
influence; to use their creativity and ingenuity 
(e.g. current affairs projects with a moral/ethical 
dimension; exploration of environmental issues) 
Enable children to explore problems from different 
perspectives; discuss issues of concern; use their 
powers of persuasion.

•  Plan a series of informal assessment opportunities 
to gauge where children are and what they have 
been doing while away from school. Take the 
opportunity to model and facilitate learning 
strategies to remind children effective ways of 
learning: independently, 1:1s, in small groups and in 
whole classes.

•  Provide 1:1 or small group opportunities to discuss 
experiences/new skills and to connect with their 
own and others ideas.

•  The time away from school has been an opportunity 
to for children to develop ownership of their 
learning.  Developing these wider skills could be very 
beneficial for the children’s learning.

•  Many children will have had more opportunities to 
engage with on-line learning platforms – and have 
used this to their advantage.  This provides the 
children with an opportunity to learn in a range of 
creative ways, to be personalise learning and give 
them an element of choice. Endeavour to harness 
the positive benefits of this.

•  Reintegration will take place over a period of time 
and not immediately. Pupil progress, in all respects, 
will need to be carefully tracked to ensure that their 
learning goals and intervention is appropriate and 
supportive
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Lever 5: Space�–�to�be,�to�rediscover�self,�and�to�find�their�voice�on�learning�in�this�issue.�It�is�only�
natural that we all work at an incredible pace to make sure this group of learners are not disadvantaged 
against their peers, providing opportunity and exploration alongside the intensity of our expectations.

Considerations Top Tips

•  Children may well have learnt things about 
themselves they didn’t know such as being able 
to complete tasks independently; being able 
to connect with peers and friends using social 
media; being able to cope with uncertainty.

•  All children and young people have strengths, 
aspirations, hopes and dreams some of these 
will have been dampened by the pandemic, they 
still exist. It is not uncommon for children and 
young people to have a less optimistic view of 
the future after events such as these.

•  Children and young people respond to adversity 
in a range of ways, including changes in 
their capacity for learning and physical and 
psychological wellbeing. These behavioural 
changes may indicate confusion and 
uncertainty, or underlying, ongoing distress.  

A sense of self- and collective- efficacy
•  Talk about feelings, having posters around the 

classroom that provide words for feelings and emotions 
and cueing children and young people into their feelings 
are all strategies that develop emotional literacy and 
help children and young people to understand their own 
and others’ feelings. If they seem particularly upset, 
distressed or angry, it is important to first let them calm 
down before helping them to identify their feelings. 

 o Acknowledge their feelings
 o Validate their feelings
 o Help them identify things that calm them 
•  Model optimism and encourage children and young 

people to notice their strengths and coping skills 
•  A good activity to use with older young people is the 

Hope Cloud Activity from Young Minds :  
youngminds.org.uk/media/2642/hope-clouds-activity.pdf

•  Notice acts of courage/ bravery, when a young person 
has taken a risk and risen to a challenging situation 

•  Remind them of their strengths and provide 
opportunities for setting goals and achieving them. 
Remember optimism can be taught and that it is 
contagious. 

•  Carry out activities and make displays to draw on the 
things we have learnt about ourselves 

•  Activity People who care for me. Ask the children and 
young people to draw around their hand; get them to 
write on each finger the people they can talk to about 
their thoughts and feelings. Draw their family or friends 
involved in an activity or doing something fun, or 
something fun they are looking forward to doing with 
their family/ friends in the future. 

•   Activity Positive Memory in the palm of your hand. 
Draw around the child’s hand and get them to write a 
positive memory for each of the 5 senses (1 per finger) 
to help them feel safe and calm wherever they are. See 
Appendix 2 for Positive Memory activity sheet  

• Notice acts of kindness
•  Provide a place to calm down, have designated 

area such as a ‘peaceful corner’, where children or 
young people take time out in a quiet place to regain 
composure and reduce stimulation. For older children, 
spending time in libraries, areas to chill out with music, 
or creative arts such as mindful doodle books are all 
strategies that young people have found useful. 
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Nexus Dorset Educational Psychology Service: dorsetnexus.org.uk/Services/823

Dorset CAMHS: camhsdorset.org

Resilience: boingboing.org.uk

Nurture UK: nurtureuk.org/what-we-do/news/news/bereavement-support-children-and-young-people

Emotional support: emotioncoachinguk.com

Wellbeing and emotional support for schools: annafreud.org/schools-and-colleges

Emotional Wellbeing and Mental Health: camhsdorset.org/covid-19-camhs-dorset-support

Young Minds: youngminds.org.uk/resources/school-resources

ELSA Network: elsanetwork.org or elsa-support.co.uk

Useful websites 
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Cook and talk - Fruit salad activity

Appendix 1

Today we’re going to learn how to make some salads in pairs at our tables, and at the same time 
we’re going to answer some questions about ways you/we have been coping and staying strong. It’s 
important that we remind ourselves of the courage we have shown and the skills and strengths we have 
learned this year. We’re going to talk to each other about what we have done and what has helped us to 
do that while we make our salads.  

Ask if there are any questions and don’t forget to wash hands before starting.  

Steps, leaders script and questions for pairs
Step 1: Cut the top off the strawberries and cut in half. Add to bowl.
Optional script: We all find different ways of coping during difficult times.  
Question: Tell your partner/ the group one way that you have tried to ’stay strong’. 

Step 2: Cut the grapes in half. Add to bowl.
Optional script: We all have different challenges to overcome. 
Question: Tell your partner/ the group one of the challenges you have overcome and what has helped. 

Step 3: Peel and slice the banana into small pieces. Add to bowl. 
Optional script: It’s important to try to find times to relax and have fun even when scary or sad things have happened. 
Question: Tell your partner/ the group about a time when you were able to relax and have fun.  

Step 4: Cut the melon slices into small pieces. Add to bowl. 
Optional script: Sometimes there are opportunities to learn new things during times of crisis.  
Question: What strengths or new skills have you developed? 

Step 5: Peel and core the apple and cut into small pieces. 
Optional script: When scary or sad things happen, the smallest act of kindness can have enormous power.  
Question: What kindnesses have you noticed and appreciated? 

Step 6: Peel and slice the kiwi fruit. 
Optional script: Connecting with other people can help us stay strong. 
Question: What have other people done to help you? 

Step 7: Combine the fruit. Pour over the orange juice and toss to coat. Enjoy! 
Optional script: Learning new things makes us more confident as well as being fun. 
Question: What new things would you like to learn or try next year? 



11

Appendix 2

Carrying a positive sense of calm in the 
palm of your hand - kristinamarcelli.wordpress.com



12

Kristina Marcelli writes: 
“I have seen this intervention done before and I have always found it powerful 
to use with children of all ages. I tweaked it a bit to make sure all the senses 
were included. This helps make it a more integrated experience and truly helps 
the brain and body more fully relate to the sense of calm and happiness from 
the memory”. 

Steps
1) First have the child or young person trace their hand on a sheet of paper. 

2)  The person then thinks of a positive memory that would help them feel safe and calm to 
remember even in the midst of stressful and triggering situations. 

3)	 	Write	each	of	the	five	senses	(seeing,	hearing,	tasting,	touching,	smelling)	on	each	of	the	five	
fingers.	

4) The child or adult with them will draw and / or write about the memory in the palm of the hand. 

5)	 	Encourage	the	individual	to	identify	how	the	memory	is	experienced	using	each	of	the	five	senses	
on	each	finger	and	write	or	draw	a	picture	for	each.	

6)  Last but not least talk about how thinking of this memory can help the person feel a sense of 
safety and inner calmness despite outer life circumstances.  


